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The “UK” Level 5 landscape: i
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The “UK” Level 5 landscape: ii
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“Train tracks”?

• Are we trapping Level 5 students in 

“train tracks”? Are we helping (or 

hindering) students to cross from one 

side to another? 

• From level 4 to 5; 5 to 6? And …

• 5 to 7 ??



The “UK” credit landscape:

i: > 2015

We have well established:

• Qualification structures well defined (?)

• Clear programme and module outcomes which 

support consistency across the sector(?)

• Structures that (might) support mobility (?)

• Structures and processes to support working across 

boundaries (eg academic/vocational, FE/HE) (?)



ii: 2015/2016

• New qualification descriptors – for degrees at levels 

5, 7, 8 (from September 2016) 

• Intermediate awards with defining learning outcomes

• New higher and degree apprenticeships 

development: credit implications

• Qualifications and credit frameworks? 



iii: A clear strategic picture? 2016 >

• Mobility? Credit defining programmes within institutions rather 

than supporting student development and progression

• “UK”: Each of home UK countries going its own way / using 

credit in own systems / more fragmented approach

• QAA: developing credit guidelines with QAA (uncertainty over 

future of QAA)

• Language of credit: fine-tuning award definitions, condonement, 

compensation

• Learning gain? Just what is it and how would you measure it for 

students progressing with credit from elsewhere?

• Europe ! (BREXIT??)



“Crossing the tracks” for Level 5 students?

• Level 5 - Level 6

• Level 5 – Level 7

• Straight in to Level 5 (6, 7)

• Professional exemptions at Level 5 

• Credit transfer mechanisms to/from Level 5

• Recognition of equivalences at Level 5

• RPL into / at Level 5

• Institutional transfer from Level 5



Qualification Characteristics Statements 2015

• Doctoral Degree Characteristics (2011)

• Master’s Degree Characteristics (2010)

• Foundation degree qualification benchmark (2010/2004) 

• first time Level 5 defined in a qualification 

characteristics statement (much stricter) 



Foundation degree characteristics: issues 

• Distinctiveness of foundation degrees against 

other level 5 qualifications

• Extent to which it is ‘work-related’ rather than 

‘work-based’

• Value in its own right or as a progression route

• Employer role in assessment



General credit issues arising

• How/is credit (and credit transfer) 

actually used?

• Issues of equivalence in a European 

context in relation to the credit-rating of 

degrees?

• What is the role of ‘work’ in Foundation 

degrees and how is this credit rated?



Bedfordshire’s challenge



“Positively defined learning outcomes” i

• Named exit awards have learning 

outcomes defined in the course 

documentation

• But no learning outcomes defined for 

unnamed awards such as:

– CertHE and DipHE

– Non-honours degree

– PGCert/PGDip



“Positively defined learning outcomes” ii

• Issue for Level 5? 

• Where is the check made that learning 

outcomes have been met, as opposed to the 

accumulation of the requisite credit?

• Could generic learning outcomes be 

meaningful?

• Implementing ‘named’ awards across all 

programmes 





Professional practitioners: 

the challenges?  

• “How do all the parties involved in 

professional education work together in 

support of practitioners?

• What are the principal hurdles faced by 

professional bodies who wish to work with 

higher education institutions (HEIs) ?”

(Internaitonal Compliance Association) 



Case study 1: Compliance 

1. Professionals are increasingly being assessed 

on their ‘fitness and properness’:

• How can HEIs support the development of credits for 

competency/mastery while the focus of Higher 

Education remains on notional learning hours?

• What mechanisms should HEIs use to support the 

evaluation and credit of skills (e.g. influencing, 

negotiating, counselling)?

(Internaitonal Compliance Association) 



2. Consolidation of experience, education and training:

• What are the best practice models and tools to enable 

professional practitioners, who may lack a first degree or recent 

academic experience, to gain recognition and value for their 

experience and training in a coherent and consolidated way?

• What type of audit should professional bodies put into place to 

satisfy HEI’s of the status of their members (i.e. competency in a 

senior role/in a specific role)?

(Internaitonal Compliance Association) 



Case study 2: 

Police investigators 

University case study 

• Full-time police officers

• No background in higher education

• 10 years + work experience

• Now need degree (UK 360 credits; ECTS 180)

• “Virtual” level 5 award “created”

• Awarded 240 / 120 credits for “virtual” level 5

• Progress straight into level 6



Case study 3:

Engineering

Exemplifying Qualifications

• Chartered Engineer (CEng)

– Accredited BEng(Hons) plus further learning to 

Master’s level

• Incorporated Engineer (IEng)

– Accredited BEng, or Fd/HND, or N/SVQ4

• EngTech/ICTTech

– Accredited Advanced/Modern Apprenticeship, or 

QCF Level 3 or above



But…

• “The reality for the IET is that approximately 

65% of registrants do not have fully-

exemplifying qualifications

• Most of these have partial qualifications, with 

work-based and other experiential learning

• Some have no relevant formal qualifications”



SEEC 2016

• Credit level descriptors (revisions in 

2004, 2010, 2016)



QAA 2015: Characteristics statement 

Foundation Degree



The future for Level 5? 
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