THEME 1 Learning Outcomes Level 5 - Level 6

KEY QUESTION:

Which learning outcomes are crucial for success at
Level 6? What is missing after completing Level 5?
How does cognitive complexity and independence
increase between the levels?

WHY IMPORTANT:

Focus on learning outcomes at final Level 5 and
Level 6 (these can be programme learning
outcomes or competencies, in line with
national/European qualification frameworks), not
on separate modules. Holistic approach to what
the student can demonstrate. Level 6 typically
requires increased independent research, critical
analysis, and theoretical depth.

PITFALL:
Offering all Level 6 modules again leads to no
recognition of the value of the Level 5 degree.
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THEME 2 Didactics & Teaching Methods

KEY QUESTION:

What are the differences in teaching methods,
pace, supervision, and assessment between Level
5 and Level 67 How do we support students in
adapting to increased independence and
theoretical depth?

WHY IMPORTANT:

Level 5 students are accustomed to a different
pedagogical approach (often more practical and
guided). Possible adjustment needed for student
success, including induction support for Level 6
expectations.

PITFALL:

During transition from Level 5 to Level 6, no
attention paid to induction and transition support
for Level 5 students into the Level 6 programme.
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THEME 3 Transparency & Communication

KEY QUESTION:

Do students know what is needed for progression?
At which moments (ideally 6-12 months before
completion of Level 5, during, and after the
programme)? Are progression pathways and
articulation agreements clearly communicated?

WHY IMPORTANT:

Students must be able to make informed choices
about their study pathway. Clear information
enables strategic planning and preparation.

PITFALL:

Students discover only after obtaining Level 5
degree that progression is impossible or much
more complex than expected.
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THEME 4 Shared Responsibility & Collaboration

KEY QUESTION:

How do we organise collaboration between Level 5
and Level 6 programmes?

(curriculum alignment, assessment, ECTS credits,
information provision, joint committees)

WHY IMPORTANT:

Both programmes have an institutional
responsibility (and in some countries, a legal
obligation) to ensure successful progression as
part of quality assurance.

PITFALL: Level 6 programme expects Level 5
programme to arrange everything, or Level 6
programme does not coordinate, leading to no
real collaboration and alignment.
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THEME 5 Student support & guidance

KEY QUESTION:

What specific support do Level 5 students need
when entering Level 67 Should we provide
transition coaches or mentors? How do we identify
struggling students early and intervene effectively?
What peer support networks can we establish?

WHY IMPORTANT:

Level 5 students face unique challenges adapting
to Level 6 expectations (academic writing,
independent research, theoretical depth).
Dedicated transition support—such as academic
coaches, peer mentoring, skills workshops, and
regular check-ins—helps students succeed. Early
warning systems and proactive intervention
prevent dropout.

PITFALL:

Assuming Level 5 students will "figure it out
themselves" without targeted support leads to
higher dropout rates and student frustration.
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THEME 6 Transition from Level 6 to Level 5

KEY QUESTION:

How do we support Level 6 students who want to
switch to a Level 5 programme? What are their
specific needs and motivations? How do we frame
this as a valid alternative route rather than
backwards progression?

WHY IMPORTANT:

Level 6 students may switch for various reasons:
the programme is too theoretical, financial
constraints, personal circumstances, or career
reorientation. A Level 5 programme can be a
valuable alternative that better fits their situation
and leads to employment. Recognition of Prior
Learning (RPL) from their Level 6 studies can
accelerate their Level 5 completion.

PITFALL:

Treating the switch as "stepping down" or failure,
thereby stigmatising the student's choice and
creating cultural barriers. Not recognising Level 6
credits, forcing students to repeat everything.
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THEME 2 Didactics & Teaching Methods

KEY QUESTION:

What are the differences in teaching methods,
pace, supervision, and assessment between Level
5 and Level 67 How do we support students in
adapting to increased independence and
theoretical depth?

WHY IMPORTANT:

Level 5 students are accustomed to a different
pedagogical approach (often more practical and
guided). Possible adjustment needed for student
success, including induction support for Level 6
expectations.

PITFALL:

During transition from Level 5 to Level 6, no
attention paid to induction and transition support
for Level 5 students into the Level 6 programme.
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THEME 3 Transparency & Communication

KEY QUESTION:

Do students know what is needed for progression?
At which moments (ideally 6-12 months before
completion of Level 5, during, and after the
programme)? Are progression pathways and
articulation agreements clearly communicated?

WHY IMPORTANT:

Students must be able to make informed choices
about their study pathway. Clear information
enables strategic planning and preparation.

PITFALL:

Students discover only after obtaining Level 5
degree that progression is impossible or much
more complex than expected.
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THEME 4 Shared Responsibility & Collaboration

KEY QUESTION:

How do we organise collaboration between Level 5
and Level 6 programmes?

(curriculum alignment, assessment, ECTS credits,
information provision, joint committees)

WHY IMPORTANT:

Both programmes have an institutional
responsibility (and in some countries, a legal
obligation) to ensure successful progression as
part of quality assurance.

PITFALL: Level 6 programme expects Level 5
programme to arrange everything, or Level 6
programme does not coordinate, leading to no
real collaboration and alignment.
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THEME 5 Student support & guidance

KEY QUESTION:

What specific support do Level 5 students need
when entering Level 67 Should we provide
transition coaches or mentors? How do we identify
struggling students early and intervene effectively?
What peer support networks can we establish?

WHY IMPORTANT:

Level 5 students face unique challenges adapting
to Level 6 expectations (academic writing,
independent research, theoretical depth).
Dedicated transition support—such as academic
coaches, peer mentoring, skills workshops, and
regular check-ins—helps students succeed. Early
warning systems and proactive intervention
prevent dropout.

PITFALL:

Assuming Level 5 students will "figure it out
themselves" without targeted support leads to
higher dropout rates and student frustration.
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THEME 6 Transition from Level 6 to Level 5

KEY QUESTION:

How do we support Level 6 students who want to
switch to a Level 5 programme? What are their
specific needs and motivations? How do we frame
this as a valid alternative route rather than
backwards progression?

WHY IMPORTANT:

Level 6 students may switch for various reasons:
the programme is too theoretical, financial
constraints, personal circumstances, or career
reorientation. A Level 5 programme can be a
valuable alternative that better fits their situation
and leads to employment. Recognition of Prior
Learning (RPL) from their Level 6 studies can
accelerate their Level 5 completion.

PITFALL:

Treating the switch as "stepping down" or failure,
thereby stigmatising the student's choice and
creating cultural barriers. Not recognising Level 6
credits, forcing students to repeat everything.
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